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The purpose of this study Is to determine if there
is a feasible alternative for the selection of black
students for the gifted program in the elementary
school other than by a predetermined cut-off score on
a standardized intelligence test.
There has been serious doubt cast on the validity
of intelligence tests, especially using non-middle-class,
non-white groups for this purpose.
This statistical study sought to analyze data ob¬
tained from three groups of black students. The
population consisted of twenty-seven black students.
The students were divided into three groups of nine
each. One group of nine qualified for the gifted.pro¬
gram on the basis of the Slosson Test and recommendation
by their teachers. Another group of nine failed the
Slosson and was recommended by their teachers. The
control group was considered average by their teachers.
During the February - April time period, the
students were taken from their classrooms and given
instruction through the gifted program for a minimum of
two hours per week. The areas of study for these stu¬
dents were natural science, social studies, communicative
arts, and mathematics.
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A pre and post Stanford Achievement Test was
administered to the students in the areas of reading
and mathematics. An analysis of these scores was made
using the t test. The difference in scores between
the pre and post tests for reading and mathematics
achievement was used for analysis. The .05 level of
significance for valid results was used.
According to hypotheses’ analysis, the use of the
Slosson Test with a predetermined cut-off score had no
significance in selecting black students for the gifted
program. The ana]ysls of data Indicated that students
recommended by their teachers for the gifted program
will achieve as well as those obtaining the predeter¬
mined cut-off score on the Slosson.
The analysis of data indicated teacher recommenda¬
tion was effective in the selection of appropriate black
students for .the gifted program as opposed to the
random selection of average students for the program.
The analysis of data indicated teacher recommenda¬
tion and obtaining the predetermined cut-off score on
the Slosson was a better means of selection for the
gifted program than random selection of average students.
The researcher recommended that more research needs
to be done on alternative methods for selecting black
gifted students. He also recommended that optional
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procedures need to be developed for the selection of
students for special programs which would not discrimi¬
nate on the basis of racial or cultural differences.
Other recommendations the researcher made were to find
a test that is not culturally or racially biased, that
the school system provide in-service training programs
for teachers and administrators concerning how to identi¬
fy and select black gifted students, and that adminis¬
trators and teachers should Interpret procedures for
selecting black gifted students to parents.
Should The Slosson Intelligence Test Be Used As A Criterion
For Selection Of Black Gifted Students?
A Thesis
Submitted To The Faculty Of The School Of Education,
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The selection of students is an extremely Important
aspect of gifted programs. Since the beginning of this
aspect of special education, selection has been a con¬
cern of administrators, educators and researchers. Much
has been accomplished In the areas of content and methods
In planning for the gifted; however. Identifying students
for the program continues to be a problem.
Several different criteria are being used at the
present time. The most prominent are: I. Q. tests
(Individual and group), teacher observation and recommen¬
dation, parental opinion, school records, case studies
and anecdotal materials.
For many years standardized test scores have been
criticized as an unfair criterion for selection. Objective
measures such as these may give unfair advantage to cer¬
tain groups of Individuals. Many educators feel standard¬
ized tests give unfair advantage to "the middle class
point of view". These tests stress convergent thinking
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which often does not uncover the potential In groups
which differ from the norm.
Because of this concern about the use of I. Q. tests,
educators have turned to the other methods of selection
and have looked at their predictable value.
Purpose
The purpose of this study Is to determine If there Is
a feasible alternative for the selection of black students
for the gifted program In the elementary school other than
by a predetermined cut-off score on a standardized Intelli¬
gence test.
Statement of Hypotheses
1) Individuals selected for the gifted program on
the basis of a predetermined cut-off score on the Slosson
test and recommended by their teachers will have no
significantly greater achievement than those Individuals
who were recommended by their teachers for the gifted pro¬
gram but failed to obtain the predetermined cut-off score
on the Slosson.
2) There will be no significantly greater achieve¬
ment by the Individuals recommended by their teachers but
who failed to obtain the cut-off score on the Slosson than
by Individuals selected by the teachers only on the basis
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of being average students.
3) There will be no significantly greater achieve¬
ment by students recommended by their teachers and who
had also obtained the predetermined cut-off score on
the Slosson than by those individuals selected for the
program by their teachers only on the basis of being
average students.
Limitations of Study
The writer realizes that the reliability of the





The best method of selecting students for the
gifted programs has not been established. The
Issues surrounding selection are far from settled.
Need for More Research
Many people have recognized the need for further
research In this area. Miriam Goldberg expresses this
feeling when she says, "Information on the character¬
istics of the Intellectually able child Is fairly
adequate, but our ability to Identify him still lacks
precision."^ Goldberg goes on to say that we do not
have a "sure-fire predictor" of success. There are
many factors which are non-lntellectlve but are crucial
to predicting success. Some examples of these non-
lntellectlve factors are persistence, reliability,
expressiveness In speech, ability to express feelings,
and the ability to Improvise.
^Miriam L. Goldberg, "Recent Research on the
Talented," Teacher’s College Record 60 (1958): 9.
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Educators have expressed their wish for more research
through conferences and other formal meetings. One such
conference sponsored by the Southern Regional Council,
In Atlanta, March 23, 1973 called for more research,
specifically In the area of the reliability of the stan¬
dardized test. These tests were felt to be unfair because
of racial or socioeconomic blas.^
The Southern Regional Education Board Is an example
of another group calling for further research. They
recommend that Institutions collect and study data on
their black student population so that unique needs may
be Identified and met. Counselors and teachers should
be encouraged to assist In the methods of Identification
of black students with high academic potential.3
Definition and Philosophy
One major problem In selection of gifted students Is
the wide range of.the conceptions of giftedness. The
selection procedure should be compatible with the defini¬
tion and philosophy of the program.
p
^E. Paul Torrance, "Non-Test Indicators of Creative
Talent Among Disadvantaged Children," Gifted Child Quarterly
17 (1973) : 3.
3james Chavis, "Programs for the Academically Talented
Black Students," Educational Research 9^ (197^): 26.
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For many years, the most accepted view of the gifted
came from the most outstanding early pioneer of this
field, Lewis Terman. Terman did several studies of peo¬
ple he categorized as "genius". The genius was one who
exhibited a level of high Intellectual convergence.^
The main criteria for judging giftedness in Terman*s
view was the intelligence test. He used the Stanford-
Binet and looked for subjects that scored in the upper \%
of the test.
In his writings Virgil Ward reports on the work of
Paul Witty, a leader in the area of the gifted. Witty
did much to expand the definition and philosophy of
giftedness. He held the notion that giftedness might
be difficult to measure. His ideas were more subjective
than those of Terman. Witty stated, "We consider any
child gifted whose performance in a potentially valuable
line of human accomplishment is consistently remarkable."^
In the United States, most of the broadened concepts
of giftedness in the 1960’s and early 1970's were the
result of Guilford's Structure of the Intellect Model.
Through the model, which is described by Paul Torrance,
Guilford tried to look at the components of intelligence.
^Prank Barron, Jack Chambers, "The Culturally Dif¬
ferent Gifted Student: Identifying the Ablest," Creative
Behavior 12 (1978) : 72.
^Virgil Ward, Educating the Gifted (Columbus, Ohio:
Charles E. Merrill, 1961), 10-11.
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The model Is a kind of periodic table of different kinds
of Intellectual functioning. Although the model Is
complex and Incomplete, It has caused a shift In thinking
concerning the education of gifted children.^
The Structure of the Intellect Model gave credence
to the Importance of divergent thinking. Getzels and
Jackson did a study that compared children selected by
the diverse philosophies of Terman and Guilford. The
study (1962) showed that highly divergent adolescents
achieved as well as their highly Intelligent peers.
Results were obtained In spite of the fact that the I. Q.
spread between the groups was 23 points."^
With this expansion of the gifted concept, Paul
Torrance fostered the Idea that creativity was the heart
of giftedness. Innate Intelligence was of little value
unless It could be applied In some meaningful manner.
This shift from a narrow viewpoint to an all encom¬
passing one Is well expressed In the words of Donald
Kincaid. Kincaid felt that the successful program for
the education of gifted children should aim at the develop¬
ment of a wide variety of talents and abilities. A
^E. Paul Torrance, "Broadening Concepts of Giftedness
In the 70’s," Gifted Child Quarterly l4 (1970): 199-200.
"^Ibld., p. 201.
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meaningful definition for Kincaid would be, ”The gifted
child Is every child who is superior in some ability
which would make him an outstanding contributor to the
welfare and quality of living of the society.”®
As the conception of giftedness became more complex,
so did the task of determining who was gifted. Selection
of students for programs was dependent upon philosophy
of the program. Those who were calling for new ways to
make choices about students were looking for concrete
solutions.
Another idea behind the search for better selection
methods, was the need for methods that are fair to all
groups of people. Identifying the ablest should not give
unfair advantage to anyone.
Barron and Chambers suggested an appropriate goal of
identification to be that of aiding those students who
show the greatest potential for future contribution to
the culture. These students should be helped to per¬
form at their highest level. Identification procedures
should not be based solely on measures which rely on cul¬
turally loaded verbal abilities.^
®Donald Kincaid, "Some Critical Issues in the Education
of Gifted Pupils," Report Given to Council of Administrators
of Special Education, 38th Annual Conference, I960.
^Frank Barron, Jack Chambers, p. 73-7^.
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Problems With Standardized Measures
A dependency on standardized measures came under
attack from many sources. Many felt that sole reliance
on objective measures skipped over a great number of
children who would benefit from educational gifted pro¬
grams .
Pour major objections against standardized selection
are as follows: (1) present intelligence tests measure
only potential with no guarantee of accomplishment;
(2) tests may favor students from certain sections of
society; (3) because of the high correlation of academic
ability with socio-economic status a social and Intellectual
elite may be created; and (4) those not identified may be
stigmatized.^®
Most of the discussion and work concerning the ob¬
jections to the use of Intelligence tests and other
narrow-based standardized tests are based on these four
Ideas or those closely connected to them. A look at
specific readings from those who object is helpful in
understanding different viewpoints.
^®Horace Mann Bond, "The Productivity of National
Merit Scholars by Occupational Class," School and Society
85 (1957) : 267-268.
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Bruce Shertzer devotes much time to the problems in¬
volved In identification. He points out that different
intelligence tests may exhibit a wide discrepancy of re¬
sults. A child who may be admitted to the program on
the basis of one score might be rejected if another were
used,
Predictions based on test results was a concern of
Shertzer’s for two reasons. One, these predictions are
founded on the assumption that what is measured on the
test will not change from the time of the test until
actual behavior. Test results are also unfair if given
to a different culture than the one used to standardize
the test.
Furthermore, states Shertzer, there is a lack of
trained counselors to carry out the responsibility of
identifying superior and talented students.^3 por this
reason, standardized tests may be leaned on more heavily
and misused more frequently.
The United States Office of Education, which directs
programs for special children, is also concerned with the
^^Bruce Shertzer, Working With Superior Students




accuracy of screening procedures. They sponsor research
on the subject each year. They formulate policies on
the basis of this research, which can be found In the
Commissioner’s Report.
The Commissioner’s Report In 1971 spoke directly to
the Issue of the use of Intelligence tests. The report
cautions against the use of a group Intelligence test
alone. Individual tests identify gifted children much
more accurately than do any type of group measure. Half
of an identified population remains unidentified when a
group test alone is used. As the intelligence level
Increases, the gap between group and individual scores
becomes even wider. The more highly gifted a child Is,
according to this research, the more easily he is identi¬
fied. The group test is not a reliable screening device.
Selection issues are further complicated by the idea
that ability can not be found as often in certain groups
of society as in others. The chief reason for this belief
may be a meager effort at search among certain groups.
Today there is much evidence which shows that highly gifted
l^Sldney P. Marland. Education of the Gifted and
Talented, Report to the Congress of the United States
by the U. S. Commissioner of Education, 1971.
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children exist in all strata of our society. The main
problem is how not to overload these children with great
potential. In 1956 Marland summarized the work of
Ginsberg and others who specifically analyzed the potential
of black youngsters and described it as "the largest
untapped talent pool."15
Another study Marland presents, concerning identifi¬
cation of gifted students, was designed by Jenkins. In
search of evidence that very highly gifted children can
be Identified in all groups, Jenkins designed a study to
prove it. Jenkins used several sources to gather case
records on Negro children with rare I. Q.’s. He found
seven children who scored above 170, four above 110,
and one above 200. The results of this study were made
by comparing these scores with the estimate in the
general population, which is: I. Q. 170 - one in 10,000,
I. Q. l80 - one in a million. Therefore, he concluded
that gifted children do certainly exist within the black
population. Jenkins went on to say, though, that they
have been insufficiently represented in public school




Use of Different Measures
Speaking out for more fair treatment of children in
all areas of society is Dr. Boris Levinson. One way to
remedy unfair advantage given to the "middle-class point
of view" would be to select the "highest ranking children
on each socio-economic level." Programs would be de¬
signed with these children in mind. Levinson’s opinion
is found in the work of Cyril Woodcock.
Prank Relssman was one of the first to call attention
to the positive talents of children who are culturally
different from the norm. In a very powerful way he
expressed these positives and recognized the need for
building on them. Torrance, using Relssman’s list of
positives, developed a set of creative positives based
on his work with disadvantaged children. These positives
-1 O
give an alternative to the use of standardized tests.
Because of the concern over standardized procedures,
others like Relssman and Torrance began the search for
Cyril W. Woolcock, New Approaches to the Education
of the Gifted (Atlanta: Silver Burdett Co., 196I), 46-47.
Paul Torrance, "Non-Test Indicators of Creative
Talent Among Disadvantaged Children," Gifted Child
Quarterly 17 (1973): 200-201.
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better alternatives. There was also the call for
comparing these alternatives to standardized measures.
There are several approaches to selection which have
been explored In the last twenty years. They are varied
In philosophy and method. All have in common the wish
to be accurate and fair to all children.
Some educators have simply tried to modify the notion
of Lewis Terman. They continue to use the Intelligence
test but lower the cut-off point. Terman’s cut-off point
of 137 was lowered in many areas of the country to 115 - 125.
In 1950 the Educational Policies Commission developed the
policy that the term "moderately gifted” will apply to
Individuals In the top 10 per cent below the top 1 per cent
(between 120 and 137 I. Q.). By lowering the score needed,-
proponents felt more children could be served.
Another group of educators were also concerned with
finding more "hidden potential.” They felt that parents
might be helpful, especially In early Identification.
Parents nominated 276 children. They correctly nominated
39 of 58 gifted children for an effective nomination score
of 76^. Parents, the study felt, could be used to screen
potential students.^0
^^Vlrgll Ward, Educating the Gifted (Columbus, Ohio:
Charles E. Merrill, I961), 10-12.
20Thomas Clha, Ruth Harris, Charlotte Hoffman, "Parents
as Identifiers of Giftedness, Ignored But Accurate,” Gifted
Child Quarterly I8 (197^): 191-195.
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Out of the work of Guilford, a new test was developed
based on divergent thinking. The instrument, the S.O.I.
(Structure of Intellect) Learning Abilities Test, measures
twenty-four of the abilities hypothesized by Guilford.
The test is new and more research is needed, but one study
by Wakefield does show a significant relationship between
the S.O.I. Test and teacher recommendation. This infor¬
mation about the use of the S.O.I. is found in an article
by Cunningham.
Teacher recommendation as a viable selector has been
discussed for many years. It has taken major and minor
roles throughout the history of gifted programs.
In 1976, Gayle Gear reviewed the literature in an
article entitled, "Accuracy of Teacher Judgement in
Identifying Intellectually Gifted Children."22
cites studies done by Terman, Oden, Walton, Witty,
Baldwin, Cornish, Pegnato, and Gear. In her summary of
these studies. Gear felt concern over the use of teachers'
input. Teachers given appropriate instruction before
21ciaude Cunningham, "Use of S.O.I. Abilities for
Prediction," Gifted Child Quarterly 22 (1978): 506-512.
22Gayle H. Gear, "Accuracy of Teacher Judgement in
Identifying Intellectually Gifted Children: A Review
of the Literature," Gifted Child Quarterly 20 (1976):
478-488.
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selection were twice as effective as those without
Instruction. More research was needed as to the valid¬
ity of the use of this method. Training programs could
also be developed and studied.
Most educators seem to feel a method of selection
which combines several approaches Is the most feasible.
A flexible approach using a variety of techniques may
be the fairest to all. This way no one factor would be
the determinant for class selection.^3
At the present time, work is being done to determine
which combination of criteria is the best. Plans are
being made for model programs using several selection
techniques. Joyce Gay has presented her Ideas in a
"Proposed Plan for Identifying Black Gifted Children."
Her plan Incorporates several of the methods used through¬
out the country today. The plan has several steps outlined
here.
Step I - Getting Commitment
The school district agrees to the Inclusion
of blacks In greater numbers.
Step II - Locating the Nominees
Standardized tests are given. Teachers
add to the list by using the Comparative Characterls-
tlcs of Giftedness.
23Mirlam L. Goldberg, "Recent Research on the Talented,"
Teacher’s College Record 60 (1958): 9.
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Step III - Setting Up Case Studies
A weight factor Is devised for evaluating
various abilities In case studies.
Step IV - Parental Contact and Involvement
Parents are given a checklist.
Step V - Interview and Testing
During Individual conference each nominee Is
Interviewed. Then In a group setting the S.O.I.
Learning Abilities Test and the Torrance Test of
Creative Thinking are administered.
Step VI - Group Problem-Solving Task
The members would be evaluated on the basis
of organizational and leadership behaviors.
Teacher Recommendations
The role of teacher recommendation Is stressed In many
flexible approaches. As In Gay’s "Plan for Identifying
Black Gifted", the teacher Is encouraged to recognize
children who may have been missed by standardized testing.
The teacher adds to the list of children to be considered
for the program.
In some programs, such as those researched by Gear
and others, teacher recommendation was the sole screening
factor used prior to more Intensive measures.
It Is Important to examine all of the methods being
currently used, but for several reasons It Is crucial to
2^Joyce Gay, "A Proposed Plan for Identifying Black
Gifted Children," Gifted Child Quarterly 22 (1978): 353-
358.
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look at teacher recommendation versus the intelligence
tests.
One reason for this examination is that the sub¬
jective nature of teacher recommendation may be one way
of achieving fairness to more children. The teacher may
recognize potential and performance missed in standard¬
ized tests alone.
Another plus factor in favor of teacher recommenda¬
tion is its practicality. The teacher spends the greatest
amount of time with the student. The teacher should have
great input into which students would benefit by gifted
programs.
Magary and Preehlll point out that teachers are aware
of many factors that may signal giftedness. Teachers see
such signs as early reading, large vocabulary, wide-
ranging interests, desire for knowledge, originality,
ability to transfer information, and excellent memories.^5
In the quest for the most reliable way to select stu¬
dents for special programs the debate concerning objective
and subjective measures continues. In this light, the
study of teacher recommendation versus intelligence tests
is vital.
25James Magary, Maurice Preehlll, "Critical Questions
and Answers Relating to School and Society in the Education




The population for this study was found In DeKalb
County, Georgia. The usual selection process for gifted
students In the county Is In accordance with the Georgia
State Code which requires that an Individual score 120
or better on the Slosson Intelligence Test. For this
reason, the Intelligence test used for this study was
the Slosson.
For the study, twenty-seven black students from two
DeKalb Elementary Schools were chosen. These students
were from the fourth, fifth, sixth, and seventh grades.
Nine of these qualified for gifted programs by obtaining
a high score on the Slosson Intelligence Test and were
also recommended by the classroom teachers. The second
group of nine students was recommended by their teachers,
but had failed to qualify on the basis of the Slosson
Test. The last group, the control group, was composed of
nine students that teachers viewed as average.
The three groups were pre-tested In February and post-
tested In April. The Stanford Achievement Test was given
In the areas of reading and math. The tests were administered
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by the gifted program teacher.
During the February - April time period, the students
were taken from their classrooms and given Instruction
through the gifted program for a minimum of two hours
per week. The areas of study for these students were
natural science, social studies, communicative arts,
and mathematics.
A pre and post Stanford Achievement Test was adminis¬
tered to the students In the areas of reading and mathema¬
tics. An analysis of these scores was made using the t
test. The difference In scores between the pre and post
test for reading and mathematics achievement were used





The purpose of this study was to determine If there
Is a feasible alternative for the selection of black
students for the gifted program In the elementary school
other than by a predetermined cut-off score on a standard¬
ized Intelligence test. The selection process for the
gifted program In the DeKalb County Schools requires a
score of 120 by an Individual on the Slosson Intelligence
Test. Black students have traditionally had difficulty
obtaining this score even though teachers of these
students have felt that many had the Innate Intelligence
to successfully perform In the gifted program.
It was hypothesized that Individuals selected for
the gifted program on the basis of a predetermined cut-off
score on the Slosson and recommendation of their teachers
would have no significant greater achievement than those
Individuals who were recommended by their teacher for
the gifted program but failed to obtain the predetermined
cut-off score on the Slosson.
It was also hypothesized that there would be no sig¬
nificant greater achievement by the Individuals recommended
by their teachers but who failed to obtain the cut-off
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score on the Slosson than Individuals selected by the
teachers only on the basis of being average students.
It was further hypothesized that there would be no
significant greater achievement by these students
recommended by their teachers and who had obtained the
predetermined cut-off score on the Slosson than those
Individuals selected for the program by their teachers
only on the basis of being average students.
In the following tables refers to the group
selected on the basis of teacher recommendation and
obtained the cut-off score on the Slosson. X2 refers
to the group selected by teacher recommendation but who
failed to obtain the cut-off score, and X^ refers to the
group selected by their teachers only on the basis of being
average students.
The mean scores as used In the tables represent the
difference In achievement between the pre and post tests
results of each of the three groups.
Using the t test statistical analysis technique a
t score of 1.092 was determined between the rate of
achievement of the group selected on the basis of teacher
recommendation and who obtained the cut-off score on the
Slosson and the group selected by teacher recommendation
but who failed to obtain the cut-off score. Therefore, the








OP SCORES ON THE
GROUP 1 AND GROUP 2
X2
d/f t p
41.98 34.72 16 1.092 >.05
12.14 11.17
Using the t test statistical analysis technique a t
score of 2.217 was determined between the rate of achieve¬
ment of the group selected on the basis of teacher recommen¬
dation and who failed to obtain the cut-off score on the
Slosson and the individuals selected by the teachers only
on the basis of being average students. Therefore, the
hypothesis is rejected.
Table 2 summarizes the result of this analysis.
Table 2
SUMMARY OF TEST ANALYSIS OP SCORES ON THE








Using the t test statistical analysis technique a t
score of 3.213 was determined between the rate of achieve¬
ment of the group selected on the basis of teacher
recommendation and who achieved the cut-off score on the
Slosson and the group selected for the program by their
teachers only on the basis of being average students.
Therefore, the hypothesis Is rejected.
Table 3 summarizes the results of this analysis.
Table 3
SUMMARY OP TEST ANALYSIS OF SCORES ON THE
STANFORD ACHIEVEMENT TEST OF GROUP 1 AND GROUP 3
"X" "^5
t P




SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
This study attempted to explore one area of the
selection of gifted students by answering the following
question: Should the Slosson Intelligence Test be used
In the selection of black gifted students? The area In
question Is the use of an Intelligence test for purposes
of selection.
There has been serious doubt cast on the validity of
Intelligence tests especially with non-middle-class, non¬
white groups for this purpose.
Three groups were used In the study. The first group
qualified for the gifted program on the basis of the
Slosson and recommendation by their teachers. The
second group failed the Slosson and was recommended by
their teachers. The third group, the control group,
was considered average by their teachers.
All three groups were given the Stanford Achievement
Test. An analysis of these scores was made using the t
test. The difference in scores between the pre and post
tests for reading and mathematics achievement was used
for analysis.
Findings:
1. The results obtained from the analysis of data
Indicated the use of the Slosson Test with a
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pre-determlned cut-off score had no significance
in selecting black students for the gifted pro¬
gram. The analysis of data Indicated that
students recommended by their teachers for the
gifted program will achieve as well as those
obtaining the predetermined cut-off score on
the Slosson.
Hypothesis one is supported based on the analysis
of data as illustrated In table one.
2. The analysis of data Indicated teacher recommenda¬
tion was effective in the selection of appropriate
black students for the gifted program as opposed to
the random selection of average students for the
program.
The results of the analysis of data failed to
support hypothesis two. This analysis of data is
illustrated in table two.
3. The analysis of data indicated teacher recommenda¬
tion and obtaining the predetermined cut-off
score on the Slosson was a better means of
selection for the gifted program than random
selection of average students.
The results of the analysis of data failed to
support the third hypothesis. This analysis is
illustrated in table three.
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Conclusions;
1. Teacher recommendation is found to be more
effective in selecting black gifted students
for the gifted program than the Slosson
Intelligence Test.
2. The Slosson Test is not a valid Instrument for
selecting all qualified candidates for the
gifted program.
Implications;
1. Alternative methods of selecting black gifted
children must be considered.
2. The present method of selection appears to be
dis criminatory.
Recommendations:
1. More research needs to be done on alternative
methods for selecting black gifted students.
2. Optional procedures need to be developed for
the selection of students for special prog¬
rams .
3. The special education department should provide
in-service training programs for teachers and
administrators concerning how to identify and
select black gifted students.
28
4. Find a test that Is not culturally or
racially biased.
5. Administrators and teachers should Interpret
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